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ABSTRACT: This research aims to develop performance indicators for English language teachers based on digital
age learning Improving students’ English proficiency remains a major concern in education, as limited
communication skills in English can restrict university graduates’ opportunities for employment and career
advancement. To address this issue, e-Learning has been introduced as a supplementary tool to support English
language teaching and learning at RMUTL alongside traditional classroom instruction. This study explores students’
attitudes toward e-Learning using a qualitative approach, with semi-structured interviews as the primary research
instrument. Forty participants consisting of male and female students 17 to 25 years of age, enrolled in pre-university
and undergraduate engineering programs. The interview data was analyzed using Thematic Analysis (TA) to identify
the students’ perceptions of the advantages and barriers of e-learning, as well as their recommendations for improving
its use in the context of EFL teaching and learning at RMUTL.

The findings revealed that RMUTL students had perceived several significant benefits of blended learning in their
English courses, including comprehensive language skill development, increased learner autonomy, and enhanced
confidence. However, students also faced notable challenges, such as technical issues, heavy workloads, and limited
interaction, which can hinder their learning experience. To improve blended EFL learning, institutions should ensure
reliable technology, such as stable internet and up-to-date devices, and should implement fair assessments, such as
speaking tasks and peer feedback. They should foster collaboration through group projects and support self-regulated
learning with tools like study planners. Inclusive access should be provided through device loans, subsidized internet,
or on-campus study spaces. Finally, ongoing training of educators and regular collection of student feedback can
further enhance learning outcomes.

Keywords: e-learning, Blended e-learning, Online course, Educational Technology, Language learning and
Technology

1. Introduction

The integration of technology in education has transformed traditional teaching approaches and has given rise to
e-Learning as a dynamic pedagogy for 21% century learners (Gaffas, 2023). e-Learning offers flexible access to
knowledge and opportunities for active, learner-centered engagement when combined with face-to-face instruction in
a blended learning format. This aligns with constructivist learning theory, which places emphasis on learners
constructing knowledge through meaningful experiences, collaboration, and reflection (Bada & Olusegun, 2015).

At Rajamangala University of Technology Lanna (RMUTL), blended learning has been recently introduced in English
courses to enhance our students’ language skills. Students complete an online component alongside face-to-face
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classes, managing their learning schedules independently. While blended learning has been widely studied in general
higher education contexts, research that focuses on technical universities in Thailand, particularly on EFL courses,
remains limited. Existing studies, which have largely examined traditional university settings, have fallen short when
attempting to better understand the students’ experiences, the barriers to the perceived benefits, and the practical
recommendations for Thai technical institutions.

Based on a constructivist perspective, this study explored how students can actively engage with blended learning, the
challenges that they encounter, and their suggestions for improvement. To this end, a qualitative research approach
was adopted to capture in-depth, detailed insights into students’ experiences, perceptions, and attitudes, which cannot
be fully understood through the use of quantitative measures alone. This approach allows participants to express their
perspectives in their own words, providing rich, context-specific data that is essential for understanding the
complexities of blended learning within the EFL context at RMUTL. This study addressed the following research
questions:

2. Research Questions
This study aimed at finding answers to the following questions:

2.1 What are the advantages of blending learning in English Courses as perceived by RMUTL students?

2.2 What are the barriers to learning through blended learning in English courses as perceived by RMUTL students?
2.3 How can blended learning be used more effectively within the context of EFL teaching as perceived by RMUTL
students?

3. Literature Review

3.1 e-Learning and Blended Learning

According to Nedeva & Dimova (2010), “e-Learning stands for education via the Internet, network, or standalone
computer. e-Learning is essentially the network-enabled transfer of skills and knowledge. It refers to using electronic
applications and processes to learn. These applications and processes include Web-based learning, computer-based
learning, virtual classrooms, and digital collaboration. The content, to be studied, is delivered via the Internet,
intranet/extranet, audio or video tape, satellite TV, and CD-ROM” (p. 2010). When implemented without any face-
to-face instruction, this approach is referred to as a fully online or a fully e-Learning delivery mode (Gaffas, 2023).

Blended learning is commonly defined as an instructional approach that combines face-to-face classroom instruction
with online learning components (Watanapokul, 2022; Yan et al., 2024). Similarly, Boichuk & Strutynska (2024)
described it as a pedagogical method that integrates traditional classroom teaching with digital technologies and online
resources. In the same vein, Whitelock & Jefts (2003) noted that blended learning merges conventional teaching
methods with web-based approaches. Wahab (2024) further emphasized that blended learning enables instructors to
deliver course content through both online platforms and in-person instruction, thereby offering flexibility and
accessibility. This dual mode of delivery allows the students to engage with learning materials based on their individual
needs, pace, and schedules (Boichuk & Strutynska, 2024).

In this study, blended learning refers to courses that integrate e-Learning with traditional face-to-face instruction to
optimize the students’ learning outcomes. Although previous research has presented mixed findings regarding its
effectiveness, blended learning remains a widely adopted approach for enhancing educational experiences.
Accordingly, this study explores the students’ perceptions of the advantages and disadvantages of blended learning,
as well as their recommendations for improving its implementation in the EFL teaching and learning context,
specifically at RMUTL. The following section reviews the relevant literature, which focuses on the impact of blended
learning within the EFL context.

3.2 Blended e-Learning in the EFL Context

In response to the limitations of online learning, blended learning has emerged as a long-term approach to enhance
the quality of language education (Boichuk & Strutynska, 2024; Yudhana, 2021). Face-to-face instruction and online
learning are combined as a means to teach a particular subject (Boichuk & Strutynska, 2024). Studies have claimed
that blended learning benefits teachers and learners in the language learning context. Ramalingam et al. (2022) found
that blended learning enhances flexibility, learner autonomy, engagement, and accessibility, while reducing both
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financial and time-related constraints. Most importantly, the course materials are accessible at all times, allowing
learners to take greater control of their own learning processes. This aligns with Meyers et al. (2024), who pointed out
that blended learning provides increased learning opportunities by improving access to materials and enhancing the
overall quality of learning. Similarly, Yang & Chano (2025) asserted that blended learning fosters an active and
dynamic learning environment, while also promoting self-directed learning among students.

Based on the literature review, it is evident that research on the impacts of blended learning in language learning
primarily focuses on two areas: 1) the attitudes of students and teachers toward the blended learning approach, and 2)
the effectiveness of blended learning as measured through statistical analyses or user feedback. The following section
provides an overview of studies, which examines the users’ attitudes toward blended learning in EFL contexts and is
followed by a review of research evaluating its effectiveness through achievement test results and statistical analyses.

Studies conducted on students' attitudes toward the use of blended learning in EFL teaching and learning have reported
conflicting results. For instance, Meyers et al. (2024) investigated first-year English Additional Language students’
attitudes toward blended learning methods in an academic writing course at a college in South Africa. The findings
revealed that most of the students in their study had preferred face-to-face instruction over blended learning within
their learning context. This preference was primarily due to the fact that blended learning tended to benefit those who
could afford to purchase data. Consequently, they suggested that blended learning may contribute to educational
inequality. In contrast, Hong & Stapa (2023) found that blended learning had enhanced primary pupils’ vocabulary
development and had increased learning motivation in an ESL classroom. Similarly, Kim et al. (2023) explored the
perspectives of Thai university students and reported that e-Learning on the university’s platform had been both useful
and enjoyable. Their findings further revealed that the students’ enjoyment of e-Learning had contributed to increased
productivity and academic performance. This aligned with Watanapokakul (2022), who investigated the perceptions
of students and teachers regarding blended learning within the Thai EFL context during the COVID-19 pandemic. Her
study indicated that blended learning was appropriate and beneficial for undergraduate EFL classes, since it had
supported social distancing measures, had improved students’ English proficiency, had saved time and travel costs,
and had offered flexibility in arranging learning and teaching environments.

A recent study, which was conducted in a university in the Philippines by Escandallo & Escandallo (2024), explored
a multiple case study conducted with English major students' perspectives on blended learning. This study found that
most students had experienced difficulties in learning English through a blended learning approach. The reported
factors that had influenced their unforgettable learning experiences were primarily the following: 1) having poor
internet connections, 2) struggling to answer the modules, 3) confronting the fear of making mistakes (answering
incorrect answers), 4) encountering a lack of program assistance, 5) having a poor range of vocabulary, 6) experiencing
a lack of practical learning applications, and 7) facing a lack of emotional support. Their study further pointed out that
the experiences that students have during blended learning could be more desirable if it were accompanied by teacher
support via effective scaffolding strategies, if there were good internet connections, and if the students’ emotional
needs were fulfilled. These findings aligned with the conclusions reported in a systematic review of blended
e-Learning models by Alammary (2019). Similarly, Adarkwah (2021) identified challenges in Ghana’s online
education, such as limited access, poor infrastructure, high costs, and inadequate teacher training, and placed emphasis
on the need for policies that could enhance equity and support.

Concerning the effectiveness of blended learning on the English proficiency of the students, Hussein Al Noursi (2021)
conducted a study in the United Arab Emirates to examine its impact on the English language proficiency of twelfth-
grade students as measured by their IELTS scores. The findings revealed a significant difference in achievement test
results between the experimental and control groups. The study concluded that blended learning had likely been the
key factor contributing to the higher English proficiency scores observed in the experimental group. However, the
study also emphasized that the success of blended learning largely depends on each student’s degree of responsibility
and his/her commitment to active learning. A study by Hong & Stapa (2023) in Malaysia examined the effects of
blended learning on the pupils’ vocabulary development and motivation in an ESL classroom. The findings
demonstrated that the pupils who had engaged in blended learning outperformed those in traditional learning settings
in terms of vocabulary acquisition. However, this study noted that after the students had engaged a blended learning
for longer periods, it did not seem to strengthen their learning of new words. Similarly, Sarajari & Gilakjani (2024)
investigated the effects of online and blended learning on Iranian intermediate EFL learners’ vocabulary learning. The
study found that both online and blended learning approaches had been effective in developing EFL learners’
vocabulary, showing a statistically significant impact on the vocabulary acquisition of Iranian intermediate EFL
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learners. In line with findings from studies conducted in Thailand, Yudhana (2021) carried out quantitative research
to examine the effects of blended learning on teaching reading skills to Thai undergraduate students. The results of
the study demonstrated that the students’ reading skills had significantly improved through the use of a blended
learning approach in EFL instruction. Kantisa & Sitthitikul (2020) also found that using a blended learning approach
with Thai university EFL learners had enhanced their English-speaking skills and had increased their learning
motivation. This resonates with the findings of Wongwuttiwat et al. (2020), who examined learning achievements
among university students in Thailand, who were taught through face-to-face instruction and blended learning. Their
results showed that students in the blended learning group had outperformed those receiving only face-to-face
instruction. Consequently, the study concluded that blended learning is more effective than traditional face-to-face
teaching.

While blended learning offers several advantages for developing language skills, some studies have highlighted its
drawbacks in language teaching contexts. For example, Gaffas (2023) found that students perceived online learning
as lacking sufficient interaction both between students and instructors and among peers. Shelly et al. (2024) examined
the effectiveness of blended learning using surveys and focus groups with 782 medical students. The study found that
students had generally viewed blended learning positively, noting increased motivation, learning efficiency, and easier
access to materials. However, they also reported challenges, such as heavy workloads, time management issues, and
technical difficulties. These findings aligned with Garrison and Kanuka’s (2004) view that the success of blended
learning depends on intentional design, strong leadership, and alignment with educational goals. Rahmani et al. (2024)
further found that factors, such as system quality, student preparedness, motivation, and the availability of support
services including both technical and academic assistance, play a significant role in influencing dropout rates in online
higher education. This aligned with Wang et al. (2021), who recommend that online course curricula, teaching
materials, and the creation of interactive activities, be tailored to meet the students' needs in order to enhance the
effectiveness of blended e-Learning models.

The literature review revealed conflicting results regarding the students’ attitudes toward the effects of online and
blended learning approaches in EFL teaching, indicating a need for further investigation. Therefore, the present study
aimed at exploring the perspectives of students at RMUTL with regard to their experiences with learning that
incorporated face-to-face instruction. It is anticipated that the findings will provide valuable insights to inform current
policies promoting blended learning in EFL education. The following section outlines the study design, including the
research tradition, the data collection methods and procedures, and the data analysis techniques that were employed
to address the research questions outlined earlier.

4. Research Methodology

4.1 Theoretical Perspectives

This study, which explored the strengths, barriers, and recommendations to the use of e-Learning blended with face-
to-face instructions in EFL teaching at RMUTL, pondered that the participants can determine their learning outcomes
without having to rely on the teaching instructors to construct knowledge or get information. This study viewed that
students play a key role in helping the researcher, teaching practitioners, and the educational policy makers to gain
insight into the use of e-Learning or blended learning in EFL education, especially within the RMUTL context, as
well as for further implementations in other contexts. Therefore, a constructivist lens was required in order to explore
the multiple realities through interactions with the participants. As noted by Guba & Lincoln (1994), constructivists
believe that realities are socially constructed, with meanings that are dependent upon the participants’ interpretations.
It is suggested that it is appropriate to uncover their realities inductively through interaction rather than to derive their
realities from pre-existing theories. Therefore, it can be argued that this study is underpinned within a framework of
constructivism.

4.2 Case Study as a Research Methodology

Since this study aimed at exploring reality based on the participants’ experiences, a qualitative research approach was
deemed to be the most appropriate for uncovering new knowledge. In line with this, the study sought to understand
and interpret reality through interviews rather than relying on statistical data. To this end, an exploratory case study
was adopted as the research method for the present study. According to Yin (2009), adopting a case study research
context enables the researcher to gain more in-depth understandings of specific phenomena. This study aimed at
investigating the RMUTL students’ perspectives on the use of blended e-Learning in their EFL courses. Given this



objective, an exploratory case study approach was determined to be most appropriate, since it allows for the
exploration of multiple realities that are grounded in the lived experiences of the participants.

As noted by Guba and Lincoln (1994), constructivists hold that realities are socially constructed, with meanings shaped
by participants’ interpretations. From this perspective, it is appropriate to explore individuals’ realities inductively
through interaction rather than relying on predetermined theoretical assumptions. Guided by this view, the present
study is grounded in a constructivist framework. This orientation positioned students as active agents who construct
their own understandings, which informed both the research design and data collection processes. Semi-structured
focus group interviews were therefore employed to allow participants to express their experiences in their own terms,
while the researcher encouraged open dialogue so that students could extend and refine ideas collaboratively. In the
analysis stage, the constructivist stance directed the researcher to develop themes from participants’ actual accounts
instead of imposing pre-existing theories. Their perspectives were regarded as personal and shaped by their specific
learning contexts, enabling the findings to be interpreted as shared meanings co-constructed between the researcher
and the participants.

4.3 Participants and Sampling Technique

This study was conducted at the College of Integrated Science and Technology, RMUTL, Doi Saket Campus, in
Northern Thailand. The participants were selected using purposive sampling in order to ensure that they had had direct
experience with blended e-Learning in EFL courses. As Creswell (2013) explains, purposive sampling allows
researchers to gather rich, detailed information from individuals, who are especially knowledgeable about the topic.
In this study, students, who had actively participated in both online and face-to-face learning, were intentionally
chosen to provide meaningful insights into the strengths, challenges, and potential improvements of blended learning.
This approach enabled a deep, contextual understanding of the students’ experiences rather than aiming for broad
generalization.

Participant selection took place after the completion of their English courses in March 2024. Students from eight
different academic majors were contacted via the Line application, where the study objectives were explained and
their willingness to participate was confirmed. A total of 40 students of mixed genders and with an age range of 16 to
25 voluntarily agreed to take part. In order to provide both diverse and information-rich perspectives on blended EFL
learning, these students were organized into eight focus groups (each consisting of five students), representing
different majors and year levels. According to Hennink & Kaiser (2022), this sample size allowed for manageable
group discussions and enabled the collection of detailed insights from students, who had actively engaged in both
online and face-to-face learning. The interviews were scheduled according to the availability of both the participants
and the researcher. Details of the participants are presented in the following table 1.

Table 1. The details of the study’s participants

Focus Groups Age Genders Courses
Ranges
1. B.E. Modern Electric Vehicles (Year 1) 19-25 years Mixed English for Working Skills
2. B.E. Software Engineering (Year 1) 19-25 years Mixed Academic English
3. B.E. Automation (Year 1) 19-25 years Mixed Academic English
4. Pre-Mechanical Engineering (Year 3) 16-18 years Mixed English for Engineering
5. Pre-Civil Engineering (Year 3) 16-18 years Mixed English for Engineering
6. Pre-Electronics & Electric Engineering 16-18 years Mixed English for Engineering
(Year 3)

7. Pre-Engineering (Year 1) (EP) 15-18 years Mixed English for Everyday communication
8. Pre-architecture (Year 1) 16-18 years Mixed English for Everyday communication

4. 4 Data Collection

Following a qualitative research tradition and an exploratory case study approach, the data was collected through semi-
structured interviews. As defined by Potter (as cited in Leelasopawut, 2022, p. 115), an interview is “a technique of
gathering data from humans by asking them questions and getting them to react verbally.” In this study, semi-
structured interviews were chosen as the most suitable method because the interviews allow flexibility in the order
and phrasing of the questions (Kvale & Brinkmann, 2009). To this end, eight focus group interviews were conducted
over a three-month period and were scheduled in accordance with the availability of both the participants and the
researcher. Each session, which lasted between 30 and 60 minutes, was comprised of five students per group, resulting
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in a total of 40 participants. The groups consisted of students from the following majors and years: Pre-Engineering
Year 3 (Civil Engineering, Mechanical Engineering, and Electronics & Electrical Engineering), Pre-Architecture Year
1, Pre-Engineering Year 1 (English Program), and two bachelor’s degree Engineering groups studying in the fields of
Modern Electric Vehicles and Automation and Software Engineering. The interviews were held via Microsoft Teams
(MS). The semi-structured interview schedule is provided in Appendix 1.

4.5 Data Analysis

The data analysis in this study was conducted using a thematic analysis approach, which involved several systematic
steps. Firstly, the interview data was transcribed by the researcher to accurately capture the participants’ responses.
Secondly, the transcribed data was translated from Thai to English to ensure clarity and consistency in meaning, and
to facilitate the international dissemination of the research. Thirdly, the English translations were reviewed by a full-
time English lecturer holding a master’s degree in TESOL to ensure the accuracy and preservation of the participants’
original meanings. Fourthly, the interview data was analyzed in detail to identify meaningful patterns. Fifthly, the
researcher became familiar with the data through the process of repeated reading in order to gain an in-depth
understanding. Sixthly, initial codes were generated to represent the key features of the data. Seventhly, secondary
codes were determined to further refine and organize the initial codes. The process continued with searching for
themes, defining and naming them, and reviewing the potential themes to make certain that they accurately reflected
the data. Finally, before being presented as the findings of this study, the identified themes were reviewed by two
experts in Thematic Analysis within the field of EFL studies.

4.6 Trustworthiness of the study

To ensure the trustworthiness of this study, the researcher addressed credibility, transferability, dependability, and
confirmability throughout the research process. Credibility was strengthened through strategies such as member
checking, in which selected participants were invited to review and confirm the accuracy of the transcribed and
translated excerpts, ensuring that their intended meanings were preserved. In addition, expert validation was
conducted: two specialists in Thematic Analysis and one TESOL expert reviewed the coding procedures, theme
development, and English translations to ensure that the interpretations were grounded in the data. Transferability was
supported by providing detailed descriptions of the research context, participant characteristics, sampling procedures,
and data collection methods, allowing readers to determine the applicability of the findings to other educational
settings. Dependability was enhanced through a transparent and systematic documentation of the research steps
including transcription, translation, coding, theme refinement, and expert review which together create an audit trail
that can be examined by external reviewers. Finally, confirmability was maintained by employing multiple reviewers
in the data checking process and by ensuring that interpretations were directly linked to participants’ statements rather
than the researcher’s assumptions. These combined strategies contribute to the overall trustworthiness and
methodological rigor of the study.

5. Results

This section presents the findings related to the three research questions. The first explores the perceived advantages
of blended learning in English courses among RMUTL students. The second investigates the perceived barriers to
learning through blended learning in these courses. The third examines the students’ perspectives on how blended
learning can be implemented more effectively in the context of EFL teaching. Based on these research questions, the
following section presents the identified themes, sub-themes, and the supporting data.

5.1 RQ1: The Perceived Benefits of e-Learning from Students’ Perspectives

The findings illustrated in Figure 1 highlight several key advantages of using e-Learning in English language courses
among RMUTL students. These perceived benefits consisted of the comprehensive development of language skills,
increased learner autonomy, enhanced confidence when using English, and the practical application of language skills
in real-life contexts.

Theme 1: The comprehensive development of English language skills

As shown in Figure 1, students identified comprehensive improvement of all four language skills—Ilistening, speaking,
reading, and writing—as a key advantage. Participants noted that e-Learning platforms had offered balanced content
that strengthened grammar and vocabulary. EP1 and V1 stated that blended learning “helps develop listening,
speaking, reading, and writing skills... especially grammar and vocabulary usage.” C1 and C2 emphasized the real-



life application of these skills, while R4 highlighted gains in reading comprehension and text interpretation,
particularly for academic texts. The supporting interview data is provided in Table 1 (Appendix).

1. Comprehensive Development of English Language Skills

*Improve all areas of language skills
«Improve listening, speaking, reading, writing
*Improve reading and listening

*Improve writing for research

*Reading interpretation

* Grammar knowledge in writing and reading

2. Vocabulary and Grammar Enhancement

*Gaining new vocabulary
*Revise vocabulary knowledge
* Sentence making in context

* Check understanding of vocab
*Learn correct grammar

3. Increased Confidence and Positive Attitude Toward English

*Increased confidence in pronunciation
+Confident to use English
*Developed positive attitude

% 4. Create Learning Autonomy and Flexible Learning Environment

* Learn anytime, anywhere

* Review lessons

* Know self-progress (pre/post-test)
* Program well-designed

H 5. Skill-Specific Development for Practical Use

* Improved speaking and pronunciation through mimicry and practice.
*Better listening skills with real-life dialogues.
*Enhancement of reading interpretation and writing for academic/research.

Figure 1: Themes and sub-themes presenting the perceived benefits of e-Learning from students’ perspectives.

Theme 2: Vocabulary and grammar enhancement

Figure 1 and Table 1 also illustrate improvements in vocabulary and grammar. Students (B1, Pre-art 3, R4, R3)
appreciated the opportunities to learn new words, review known ones, and practice sentence construction in context.
They valued clear grammar explanations that enhanced both their written and spoken accuracy. Pre-art 3 mentioned
learning “more English vocabulary and also correct pronunciation,” while R3 noted improvements in research-related
vocabulary and grammar accuracy.

Theme 3: Increased confidence and more positive attitudes toward English

Many students (EP1, Pre-art 4, C2, and R4) reported increased confidence, especially in the areas of speaking and
pronunciation. e-Learning tools that offered pronunciation practice and real-time speaking opportunities helped them
to feel more comfortable when using English. Participants also highlighted that the supportive, interactive learning



environment had fostered a positive attitude toward learning English. C2 shared that they had been “more willing to
use English” and had felt prepared for real-world communication. (See Table 1, Appendix.)

Theme 4: Creating learning autonomy and flexibility

Flexibility and independent learning were the major benefits of e-Learning (Figure 1). Students (M2, M4, B3, B4, E2,
M1, B1) valued the ability to study at their own pace, review lessons, and to learn anywhere and at any time. Recorded
lessons, self-assessment tools, and the user-friendly design had helped them to track their progress and revisit
materials, which promoted self-directed learning. M2 and M4 noted that they could “listen to the recordings
repeatedly,” while B3 and B4 appreciated being able to “learn anywhere and at any time.” (See Table 1, Appendix.)

Theme 5: Practical and Skill-specific development

Students (EP4, R2, R3, and R4) also valued e-Learning with respect to developing practical and skill-specific abilities
(Figure 1). They practiced speaking and pronunciation with native speaker models through the processes of imitation
and repetition, improved their listening skills via real-life dialogues, and enhanced their reading and academic writing
skills for research purposes. R4 described practicing pronunciation by mimicking native speakers, while R3 reported
gains in writing and vocabulary for academic use. (See Table 1, Appendix.)

Overall, the RMUTL students had viewed e-Learning as highly beneficial for English acquisition. It supported
comprehensive language development, improved grammar and vocabulary, built confidence and positive attitudes,
and promoted autonomy and flexible study. Additionally, e-Learning had facilitated practical skill application in real
contexts. Consequently, well-designed blended learning environments foster proficiency, independence, and
confidence, the key components of effective EFL learning.

5.2 RQ2: Perceived Barriers to Blended e-Learning in English Courses

In response to the second research question, students identified several barriers that had hindered their learning
experiences within the blended e-Learning environment. These obstacles were categorized into five main themes:
technical issues, workload and time constraints, assessment and learning validity, challenges with the learning
environment, and motivation-related or psychological barriers. The findings are illustrated in Figure 2.

Theme 1: Technical issues

Technical difficulties were the most common challenge (Figure 2). Students (M2, B5, R2, and Pre-art 5) had reported
unstable internet, platform lag during peak usage, and outdated devices that were unable to support the software. Lack
of essential equipment, like microphones or cameras, and noisy environments had further disrupted learning. M2
stated, “The internet connection is not stable, which delays the test,” while Pre-art 5 added, “It’s too hot and noisy at
home, I lose focus.” (See Table 2, Appendix.)

Theme 2: Workloads and Time Constraints

Heavy workloads and limited study time posed another major barrier (Figure 2). Students (B1, E1, C2, and B2) felt
that each unit had contained too much content, making completion time-consuming. Managing multiple subjects or
preparing for exams had intensified the pressure, leading some to rush or neglect tasks. B1 explained, “Each unit
contains too much content and takes a long time to complete,” while B2 noted, “Too much work, little rest, no time
left for other subjects.” (See Table 2, Appendix.)

Theme 3: Assessment and learning validity

Students (B5 and R2) raised concerns about assessment reliability and fairness (Figure 2). System errors sometimes
prevented assignment submission or caused test crashes. Speaking assessments had often failed to recognize accents,
and repetitive content had reduced engagement (B4). Additionally, scores did not always reflect actual performance
due to potential cheating. EP4 stated, “The results don’t truly reflect students’ performance because of ways to cheat.”
(See Table 2, Appendix.)

Theme 4: Issues with the learning environment

Home environments created additional challenges (Figure 2). Hot weather, noise, and a lack of private study spaces
had hindered concentration. Some students (R2) also noted that they had experienced financial stress from higher
electricity and internet costs. Pre-art 5 said, “Hot weather and loud noises made it hard to concentrate,” while R2
added, “Extra costs like electricity and internet bills.” (See Table 2, Appendix.)



Theme 5: Motivation and psychological barriers

Low motivation and psychological factors had reduced engagement (Figure 2). Repetitive content (M1), difficulty
understanding the lessons (E2), and limited interaction with peers and instructors led to feelings of isolation. R3
explained, “I feel isolated because there's no interaction with teachers or classmates,” while R2 noted, “There’s no
one | can contact for help when facing problems.”

1. Technical Issues

+ Unstable internet connection

* Website/program lags or freezes

*Login difficulties- Microphone/sound recognition errors
*Noisy environment

*Inadequate learning devices

*Lack of private learning space

2. Workload and Time Constraints

*Too much content in each unit

*Feeling overwhelmed or exhausted

* Busy preparing for university entrance exams- Forgetting deadlines and rushing to
complete tasks

* Not enough time for the program due to other subjects

3. Assessment and Learning Validity

» Website or system errors

* Repetitive content

* Unreliable speaking assessment (e.g., accent misread)
* Scores don’t reflect actual ability

» Cannot submit assignments when system fails

4. Learning Environment Issues

* Hot temperature- Noisy surroundings

* Lack of focus at home

» Additional household expenses

* No access to quiet or appropriate learning space

5. Motivation and Psychological Barriers

*Lack of motivation or interest

*Feeling bored by repetitive content

*Difficulty understanding content (listening, reading, writing)
*Lack of interaction with peers or instructors

*No support when facing issues

Figure 2: Themes and sub-themes presenting the perceived barriers of e-Learning from students’ perspectives.

Overall, RMUTL students faced multiple barriers to blended EFL learning: technical issues, heavy workloads,
unreliable assessments, challenging home environments, and low motivation. Addressing these issues—through
improved technology, balanced workloads, fair assessments, supportive study environments, and strategies to enhance
motivation—is essential in order to provide more effective blended learning.

5.3 RQ3: Students’ Suggestions and Recommendations for Enhancing Blended e-Learning in EFL Teaching
The findings revealed a variety of insightful suggestions aimed at improving the effectiveness and accessibility of
blended e-Learning in English courses, as illustrated in Figure 3 and Table 3 in the Appendix. These recommendations
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can be categorized into five main themes: learning environment and accessibility, content and curriculum
improvement, platform and technical enhancement, motivation and engagement, and assessment and monitoring.

[ 1. Learning Environment and Accessibility

*Create study/learning space

*Improve internet connection / support Wi-Fi
*Provide equipment for students (loan laptops, etc.)
*Give financial support (internet, devices)

*Onsite space for students lacking equipment

[ 2. Content and Curriculum Improvement

*Reduce/streamline content

* Add more listening content/tasks

*Extend learning time

* Add reading/dictation/translation features
«Integrate content with classroom activities

[ 3. Platform and Technical Enhancement
*Improve platform stability, reduce bugs
*Make mobile app for easier access
*Train students how to use the program
*Provide technical support staff

~ | 4. Motivation and Engagement
*Give rewards for progress/completion
*Clarify benefits of learning (knowledge, marks, use)
*Promote engaging classroom activities
*Organize additional interactive activities

- | 5. Assessment and Monitoring
e Weekly progress check
*Make tests more secure
* Add reading, vocabulary tests
*Improve time tracking methods

Figure 3: Themes and sub-themes presenting students’ suggestions and recommendations for enhancing blended
e-Learning in English courses.

Theme 1: Learning environment and accessibility

Students highlighted the need for conducive learning spaces and reliable access to resources (Figure 3). Participants
(Pre-art 1, E2, E4, R2, and V1) suggested designated study areas online or on campus. Improving internet connectivity
and providing financial support for internet costs were also considered to be essential (M3). Additionally, students
(B1, C1, El, R2, R4, Pre-art 4, and M3) recommended equipment loan services, such as laptops, to ensure equitable
access and to address digital divides. (See Table 3, Appendix.)

Theme 2: Content and curriculum improvement

Students (B1, B2, and B4) reported that some units were too lengthy or dense, affecting study time management.
Suggestions consisted of reducing content, adding more listening activities, and extending assignment deadlines (B2).
Integrating online materials with in-class activities (M1 and C1) and offering diverse exercises like reading, dictation,
and vocabulary translation (B4 and M1) were also recommended to create a more cohesive and practical learning
experience. (See Table 3, Appendix.)

Theme 3: Platform and technical enhancement
Technical reliability was a major concern (Figure 3). Students (B1, EP1, B3—B5, ES, and V2) requested stable systems
to minimize bugs and freezing. B1 suggested a mobile app for easier access, while E1 and R2 recommended tutorials
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before the semester. Having dedicated technical support personnel was also emphasized (R2 and R3). (See Table 3,
Appendix.)

Theme 4: Motivation and engagement

To boost motivation, students (M1, C2, and E4) proposed reward systems, clear communication about the benefits of
blended learning, and interactive activities. In addition, live sessions with native speakers (EP2, C1, and R1) were
suggested to increase engagement and create a dynamic and socially enriching experience. (See Table 3, Appendix.)

Theme 5: Assessment and monitoring

Students (M1 and E4) advocated for more rigorous and supportive assessment practices. Recommendations included
regular weekly progress checks, secure and fair exams (EP4), diverse tests covering reading and vocabulary (B4 and
M1), and accurate time-tracking systems (M1). These measures would aim at providing comprehensive feedback and
ensuring accountability. (See Table 3, Appendix.)

In summary, students suggested enhancing blended EFL learning in five areas: 1) improving the learning environment
and access (e.g., study spaces, better internet, device loans); 2) refining content and curriculum (e.g., lighter workloads,
integrated online and in-class activities); 3) strengthening platform support (e.g., stable systems, tutorials, technical
assistance); 4) boosting motivation and engagement (e.g., rewards, interactive activities, live sessions with native
speakers); and 5) improving assessment and monitoring (e.g., secure exams, diverse tests, regular progress tracking).
These recommendations aim at making blended learning more accessible, engaging, and effective for EFL students.

6. Discussion

This study explored three key research questions. Firstly, it investigated the perceived advantages of blended learning
in English courses among students at RMUTL. Secondly, it examined the perceived barriers to learning in blended
learning environments. Thirdly, it explored the students' perspectives on how blended learning can be more effectively
implemented within the context of EFL teaching. Overall, the findings provided valuable insights into the students’
perceptions of blended e-Learning in English language courses at RMUTL. The results aligned with the existing
literature, highlighting the benefits, challenges, and student-driven recommendations that are related to blended
learning in EFL settings. The key findings from the data analysis (See Tables 1, 2, and 3 in the Appendix.) are
discussed below.

6.1 The Perceived Advantages of Blended Learning

In terms of advantages, the students identified several perceived benefits of blended e-learning, with the most
prominent being the development of comprehensive English language skills. Students reported noticeable
improvements in listening, speaking, reading, and writing, along with enhanced vocabulary acquisition and grammar
knowledge. These findings were consistent with previous research studies (Alammary, 2019; Hong & Stapa, 2023;
Hussein Al Noursi, 2021; Kantisa & Sitthitikul, 2020; Sarajari & Gilakjani, 2024; Wang et al., 2021; Yudhana, 2021),
in which it was suggested that blended learning environments facilitate skill integration, promote deeper engagement
with language content, enhance vocabulary acquisition, and improve academic achievement, particularly in language
proficiency tests. Additionally, students had found value in the flexibility of e-learning, which enabled them to study
at their own pace and revisit materials as needed. This supported the concept of learner autonomy and personalized
learning, as originally proposed by Holec (1981), and was further reinforced by subsequent studies (Meyers et al.,
2024; Watanapokakul, 2022), in which it was noted that blended e-Learning enhances students’ ability to access
learning “anytime, anywhere.” This feature is particularly beneficial for learners balancing academic and personal
responsibilities. Another notable advantage was the increase in students’ confidence and their positive attitudes toward
using English. Many participants reported feeling more comfortable speaking and interacting in the language, which
aligned with Bandura’s (2006) theory of self-efficacy and motivation in learning. The integration of interactive and
practical tasks, such as pronunciation practice and vocabulary exercises, not only enhances language competence, but
also increases the students’ willingness to communicate. These findings, therefore, echo Kantisa & Sitthitikul (2020),
whose study found that blended e-Learning enhances the learners’ speaking skills as well as the learner’s motivation.

6.2 Barriers to Effective Engagement in Blended Learning

Despite these advantages, several obstacles had hindered the students' full engagement with the blended e-Learning
experience. Technical issues had been the most frequently reported barrier, including unstable internet connections,
outdated devices, and unresponsive platforms. These technical difficulties have also been noted in previous studies
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(Escandallo & Escandallo, 2024; Adarkwah, 2021; Shelly et al., 2024) as major constraints to the adoption of online
learning, especially in developing regions where infrastructure may be insufficient. Students also highlighted issues
related to time constraints and workload. The perception that individual units were content-heavy and time-consuming,
combined with pressure from other academic demands, were found to contribute to learner fatigue and to reduce
motivation. This aligned with findings from Shelly et al., 2024, who emphasized the importance of manageable course
design in blended learning models. Concerns about assessment fairness and learning validity were also raised. Students
expressed frustration with repetitive content and automated evaluation systems that had failed to capture their actual
language proficiency, particularly in speaking tasks. These findings echoed previous concerns (Dritsas & Trigka,
2025) about the challenges of automated assessment tools and the need for more reliable evaluation methods in
e-Learning environments. Most importantly, psychological and environmental factors, such as a lack of motivation,
isolation, and unsuitable study environments emerged as significant barriers. Students reported feeling disconnected
from peers and instructors, which had led to reduced engagement. These findings supported social constructivist
theories (Vygotsky, 1978), which emphasize the role of interaction in language learning. Not only can the absence of
interpersonal communication hinder language development, but it can also affect the emotional and cognitive well-
being of the learners.

6.3 Recommendations for Improvement

To improve blended e-Learning in EFL courses, the findings suggested that while the approach offers significant
pedagogical advantages, its implementation must be strategically designed to address technical, instructional, and
socio-emotional challenges. Educational institutions should invest in robust technological infrastructure and ensure
that students have access to essential tools, such as reliable internet connectivity and suitable devices. The university
should make sure that all students have fair access to technology. This should include providing reliable internet,
offering devices for the students to borrow, and giving quick technical support when problems arise.

From a pedagogical standpoint, course designers should aim at balancing the content load and incorporating diverse
assessment methods that reflect the students’ authentic language abilities. Enhancing motivation and reducing
psychological barriers also requires fostering ‘a sense of community’ within the online environment. Opportunities
for peer interaction, instructor feedback, and real-time communication can help to mitigate feelings of isolation and
promote engagement. A key concern raised by students was related to the digital divide. Requests for stable internet
access, loaned devices, and designated study spaces highlight that equitable access to technology remains a
foundational requirement for successful blended learning. This resonated with previous findings emphasizing that
without adequate resources, students are less able to meaningfully participate in online components (Escandallo &
Escandallo, 2024). Therefore, universities must prioritize infrastructure support to ensure inclusive and equitable
learning experiences.

Regarding curriculum and content design, students expressed a need for more focused and streamlined materials,
particularly in the areas of listening and vocabulary. Overly dense content can hinder motivation and impair learning
efficiency, which is an issue that has been frequently noted in the blended learning literature (Garrison & Kanuka,
2004; Wang et al., 2021). Based on this, it can be suggested that both online and in-person lessons should connect
smoothly so that students can easily follow what they learn in each mode. The lessons should focus on key English
skills, such as listening, speaking, and learning new vocabulary. Activities should be practical and based on real-life
situations, such as projects, discussions, or problem-solving tasks. Different types of assessments, such as peer
reviews, oral presentations, and self-reflection, can help students to check their progress in different ways. For
teachers, regular training is important so that they can improve their use of digital tools, make lessons more interactive,
and give effective feedback online. Creating teacher groups or communities can help them to better share ideas, reflect
on their teaching, and learn from one another about what works best in blended learning. Both students and teachers
should also have orientation or training sessions before classes start. This will help them to build confidence in using
online platforms and digital tools. Having clear rules for assessment and opportunities for group work can further
improve motivation, participation, and responsibility.

On the technical front, students had identified platform instability and limited technical support as major barriers.
Their calls for system improvements and digital training reflect the need for greater technological fluency. Providing
orientation sessions and responsive technical support, which can alleviate frustration and can reduce dropout rates, is
consistent with the best practices in e-Learning implementation (Escandallo & Escandallo, 2024).
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Motivation and engagement were also prominent themes. Suggestions, such as incorporating incentives, clearly
communicating learning benefits, and including interactive tasks and live sessions, may counteract common issues
like isolation and disengagement (Escandallo & Escandallo, 2024; Gaffas, 2023; Wang et al., 2021). Creating a more
interactive and socially connected environment can increase the students' confidence and willingness to use English
in practical contexts. Finally, students emphasized the importance of transparent and secure assessment practices.
Regular progress tracking and varied forms of evaluation can offer timely feedback, support self-directed learning,
and uphold academic integrity. Enhancing the reliability of time-tracking tools can also help to maintain student
accountability in flexible learning settings.

Overall, to enhance blended EFL learning at RMUTL, teachers and the university can apply constructivist principles
by encouraging students to learn through doing, to think critically, and to practice collaboration, rather than passively
listening to lectures. The aim is to foster independent, active, and engaged learners. The strategies outlined above
support a student-centered, technology-friendly environment that promotes effective English learning and prepares
students for academic and future professional success.

7. Conclusions

This study explored the perceived advantages of and barriers to blended learning in English courses put forth by the
RMUTL students, as well as their views on how to improve its effectiveness in the EFL context. The findings
demonstrated that the RMUTL students had perceived several significant benefits of blended learning in their English
courses, including comprehensive language skills development, increased learner autonomy, and enhanced
confidence. However, the students had also faced notable challenges, such as technical issues, heavy workloads, and
limited interactions, which can hinder their learning experiences. To optimize blended learning, students
recommended improvements in learning environments, curriculum design, technological support, motivation
strategies, and assessment practices. Addressing these areas holistically will help to create more accessible, engaging,
and effective blended learning environments, which will ultimately support better outcomes in the EFL teaching
context. The findings offer valuable insights for educators and institutions aiming to enhance blended learning
implementations in similar settings. (See Tables 1, 2, and 3 in the Appendix.)

From the findings, several implications for practice can be drawn to enhance the effectiveness of blended e-Learning
in EFL settings, especially in contexts similar to RMUTL. These implications are organized into five key main areas:
infrastructure, pedagogy, assessment, student support, and policy.

Firstly, to ensure seamless access and to reduce disparities, institutions should invest in reliable technologies, such as
stable internet, updated devices, and responsive platforms, and should provide digital literacy training, on-demand
support, and equitable access through device loans, subsidized internet, or on-campus learning spaces.

Secondly, to support multimodal learning and sustained engagement, course materials should balance content load
and align the online and in-person components. Moreover, in order to promote practical language usage and to
maintain interest, interactive skill-based tasks should be emphasized, especially in listening, vocabulary, and speaking.

Thirdly, to ensure fair and transparent evaluation, institutions should carry out the following: 1) use a mix of formative
and summative assessments (i.e., instructor-led speaking tasks and peer feedback), 2) clearly communicate criteria, 3)
limit reliance on automated grading, and 4) use secure platforms. Progress tracking tools, such as dashboards, can also
help students monitor and improve their learning.

Fourthly, peer collaboration and real-time interaction should be promoted to reduce isolation and boost motivation.
Self-regulated learning should be supported with guidance, which focuses on time management, goal setting, and
study strategies, while engagement can be enhanced through gamification, rewards, and clear links to real-world
outcomes.

Finally, inclusive access to blended learning can be ensured by supporting students from diverse backgrounds and
addressing infrastructure and/or socio-economic barriers. Professional development should be provided for educators
in the areas of blended pedagogy, digital tools, and learner-centered design. In addition, to keep the courses responsive
and effective, student feedback should be elicited and used regularly.
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8. Limitations and future research

The two main concerns, which may have limited this study, were its methodology and sample size. Firstly, since this
was a case study, a primary limitation may be related to the reliability and validity of the findings. Although case
studies allow researchers to explore multiple realities and individual experiences (Creswell, 2013), the results may not
be generalizable to a larger context. Secondly, the small number of participants in this study may have had an impact
on its conclusion. In other words, from the findings of this study, it can be not claimed that blended e-Learning in EFL
is effective within larger EFL contexts. Future studies could address the limitations of this research by using a larger
sample size and adopting alternative methodologies, such as a quantitative research methodology or a mixed
methodology so that the validity and reliability of the findings could be enhanced.
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Appendix 1: Interview Schedule (Thai Version)
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Appendix 2: Interview Schedule (English Version)

Interview Questions for Research Participants
Instructions:
Thank you for taking the time to participate in this interview. Your insights are crucial in providing a student’s
perspective on the integration of E-Learning in the English curriculum and its effects on student success in English.
The interview questions are divided into three main sections: benefits, challenges, and suggestions regarding the
integration of E-Learning in the English curriculum at Rajamangala University of Technology Lanna. The interview
will take approximately 30—45 minutes. You may stop the interview at any time.

Interview Topics

Part 1: General Information about the Interviewee

Please introduce yourself: full name, major, age, the English course you enrolled in during the 2nd semester of the
academic year 2023, and your online test scores before and after the course.

Part 2: Benefits of Using Online Programs in English Learning

Based on your experience in learning through the online English program in the past semester (2nd semester of the
academic year 2023), did you find any benefits from using the online English learning program? If yes, how did the
program help improve your English skills? Did it provide any other benefits? Please explain.

Part 3: Challenges of Using Online Programs in English Learning

From your experience with the online English program in the past semester or in the 2nd semester of the academic
year 2023, did you face any challenges while using the program?

What obstacles affected the effectiveness of using the online English learning program in improving your English
skills?

Part 4: Suggestions

What suggestions do you have to enhance the effectiveness of the online English learning program for improving
English skills—either for yourself or for future students at RMUTL?
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Appendix 3

Table 1: Perceived benefits of e-Learning from students’ perspectives
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°o @ ¢

Tensal At Faluswnsuvin
| ] & i

20NNIABUYSANIN WALy

ATULATBY VIAINWEN1THe 1A

814 Weu nanhensal AN

V2: “..very beneficial. We
gained knowledge in our
English course and improved
reading and listening skills.
Additionally, we got to practice
speaking English, which helped
us learn more vocabulary...”

v2: fisglovtognannasy 131
IFumnusiferiusein
Mwdangy uazldiiuvinee lu
nsguwarila uandsldvianm
Mwdangy ilasuanuiiay

AENNNISINg HALUNEITY

EP1: “...From my experience
with the online English program
in semester 2/2023, I benefited
greatly. The program helped me
clearly improve my listening,
speaking, reading, and writing
skills. I can understand spoken
English better, speak more
confidently, and my reading and
writing have progressed well,
especially in grammar and
vocabulary. Moreover, the
program gave me a more
positive attitude towards using
English and encouraged me to
use English more in daily life...”

EP1: nUsyaunisainisiseu
TUsunsumesangueeulaly
AEUT b/odoo Nlisu
Uselomagnann Wsunsuiiay
Hauwinwensile nswa A3
81U warn1seuvaniliodns
Falau muanansaianazidnla
mwndanguldity yeegnshils
1NTu MseuLasTEuATRIL
Wlufiemsiin Tneenizansly
ThensaluasAdng venanil
Wawnsudeilinudiiaueing
sonslinwsanguanntu uaz
ndnldnwsangulu

FInUsTITIUNINTU

EP3: “...This program greatly
promotes English skills in
listening, speaking, reading, and
writing with correct grammar.
I’m speaking more, can
understand English better, and
feel confident expressing myself
in English...”

£P3: Wawnsuilléduasusinuy
mMwdanguluiiunisnisile wa
81U T8U Uazidyugneindny
nanhensallaegenn dnsld
mmﬁmqw’lummﬂmﬂ‘ﬁu 4
mwSangulditu uaznd

wangeenluNTYANTHBINGY

B3: “...convenient for
learning—you can study
anywhere and anytime free—

B3: agmINFoN1IFUTANANTD

Seuslanninniaiedne ld
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and it benefits you in listening,
speaking, reading, and
writing...”

Usglewd ans s wa 1w

~
LUYU

EP4: “...1 learned English and
could track my improvement
through post-test/pre-test
results...”

EP4: ldSsuinudangulaed
anansaimsiannvesiiesld

NNTEABY post-test/pre-test

B2: “...beneficial because the
content in English Discovery
contains a vast vocabulary
aligned with our textbook. It
allowed us to practice listening
and speaking through audio
clips or articles with vocabulary
from English Discovery 16, so
we could review important
grammar for speaking or writing
sentences...”

B2: fiuszlewd iosmniitomlu
TUsunsuwed English Discovery
fifniiunuenssnaiom
TuntiededldSoumuasyiliia
Iernvinwen1silauaznisynan
pAUEDY WSoUNAIU MANA

970 English Discovery Wioller
numuhensalfiddnysonsld
Tunsyaviseideuusyleamiig

1NTITU

Pre-artl: “...beneficial in
enhancing English listening and
conversation skills. At first, I
couldn’t understand, but as
classes progressed, I began to
follow the content and
understand...”

Pre-artl: fiselewil i
NNWYENITINIIBINg YAy
aumuldinntu mnfimeuusnils
luidlaiae wepaandsnfizush
Ihuduumseadevnniy

wagSeudnla

Pre-art5: “...I can listen to it
somewhat and understand what
it’s trying to convey...”

Pre-art 5: #lgtng wWladinay

=

&9

M2: “...improved listening
skills: in regular classes, I fell
behind and couldn't play back,
but online I could replay and
learn anytime...”

M2: ledaasunsitaldeenna Tu
AuLseuUnRensasmnulaviulyl
aansaflefoundild uwieaulall

aunsailadaule

M4: “...also improved listening:
sometimes I couldn't keep up in
class, but online I could replay
and revisit lessons anytime...”

Ma: ladaasunisilslaegafly

Audeudnauisedamulaiviuls)
anansaflsdoundsls uiosulall
anansailsdoundslavinli

ansanduiniseuslanasniia

E1: “...I think my listening
improved slightly, my
pronunciation and reading aloud
are better, and I started using
English in daily life, like
chatting in group messages with
friends...”

E1: Andmsiteitudavies ns
avnameufianansagiueen
esldrty uavBunsld

A uludinuszaniu wu

Tunseeuwanguiuiiow Wusiu

E2: “...beneficial because I can
study anywhere and, when I
have free time, the program is

E2: fusglend sz awnsn
Seuldnnil wasidlefia1ing

v @a %
wazilusunsuAfinsInnisaeu
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well-structured and teaches
listening and grammar well.”

1lea T larinwenisile way

nanhennsal

R4: “...writing skills: the online
program offers varied writing
practice—sentences and
paragraphs—which helps
develop word use and correct
sentence structure...”

Ra: yinwyn1s@eu: TUsunsy
paulatindnsilndeuluy
Snuazsne smsiTeulsylen
wavdenth Jetaelananse
WUIN3 MALaEATIALS S

Usglealvigneias

R1: “...developed
communication skills at work,
learning to use English in real
situations, practicing specialized
vocabulary and expressions
relevant to work via
conversations and simulations,
which made me feel more
confident using English in real
life...”

R1: Waninwensaeansiui
eussuinmsldnindsngulu
¢ a ve
#auANSAIRSEInAuNS LAY
wazdruauanIEeune e
fun1svinauas lalaRNRuEY
UNFUNUILALADIUNT0ITA04
Hrelvisdniulanniudiold

aa a
MUTINTI

EP2: “...This program enhances
English learning in many areas,
both reading and writing, and
improves many useful English
skills...”

eP2: WaunsuillfiaiunmsGous
mwdangulunaneqfusieu
wastdou wagduaduvinue i
Uszlawulumanasumig

AN udneeY

M3: “...gained better reading
and listening skills...”

M3: Tasinwelunisausaznisile

Ao
NAVU

BS5: “...very beneficial. We
gained knowledge in English
subjects, improved reading and
listening skills, and practiced
speaking English, which
allowed us to learn English
knowledge and vocabulary...”

B5: fAusglewilognaun lasy
mwdifeiunein
Mgy warldifuinugana
Tunseuuagily uaudalaviaye
adangy ilnlasunnuiuay

AENn18Ing Y

R3: “...online English writing
helps develop listening,
speaking, and writing skills,
supports research, and
vocabulary by providing checks
and tests that aid English
usage...”

R3: M35WguFounIensingy

poulatyieimuinueile-ye-
Weuasunsideuazdniilag
WiNN1INT IR UL NAGEUTIA
sianwsangwanarielildau

Mla

R4: “...reading skills: the variety
of reading exercises and article
reading practice helped improve
reading comprehension and
train us to interpret English
texts better...”

Rd: inwen1581U: 153
wuuilnstanisenuiivarnvane
WAZAITENNITONUUNAIIUGNNGE
dreiumdlalumseuas
MR lAEnnsAnNdanIw

lunwndangulanvy
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R4 “..listening skills: the online
program includes various audio
clips or videos, especially native
speaker conversations in
different situations, which
enhance understanding of
English used in real life,
including unfamiliar vocabulary
and expressions...”

Ra: yinwznss: Tusunsu
soulaiifnduidewideinled
wanuane laglawign1ieauy
auwm'«mﬂﬁwaammﬁwﬁlu
anun1saie Prefiuannu
nlalunwdanguildludin
93¢ demsilnansitamdngd

uazduaunlifuee

B4: “...very beneficial because
learners in the English program
develop their English
significantly, and I believe
others do too. Even a little
improvement is valuable, and it
helps use free time productively
to continually develop
oneself...”

B4: fluselewiifuaeneunn

o 0o vvd ¥ o
WesnniigidSey
TUshNTUMBIBaNgy Tn1sWmun
munesangmuetian
wariioIndRuiwuiy ldunf
oy wazdilaldinanindadu
Uselowtl wefagyinswaun

flesagiae

Cl1: “...beneficial in increasing
listening, reading, and writing
skills significantly, which can
be applied to daily life through
understandable
communication...”

C1: fusslomflunsidfiainee
st 58y uwagnsdeu
funntu annsedlUldludie
Usealdlnonisdeansidilaru

wagiy

C2: “...very beneficial. It helped
improve English skills, and I
became confident using English
correctly and accurately
compared to before. I can read
and listen better, learned many
unknown words, practiced
sentence construction and word
usage in different situations,
which developed all skills and
prepared me to use them in
daily life...”

c2: lesuusgloviegnann ¥ae
Tfivinwgnen s anguiiniu

v 9] o v
névagldnrndangy 14
ndangulignesuazusiug

S ] 0§ v
nidienau vhleuuazils

9 v X Yo o ey

awsengulanuy Taadwyiala
Y a [J a
Fnundnnanedlainnnsses
Uszlom nisldmuazUsslenluy
upazanIuN1Tal vl
Vinwgyneglazniounag

lUlgludIndsed T

Pre-art3: “...beneficial in
learning more English
vocabulary and also learning
correct pronunciation to speak
with foreigners...”

Pre-art3: fiusslonilunstens
AN sIng B Tulad
InSguiduissnuignieuas

luyafuyasnaild

B1: “I benefited because some
content in English Discovery is
similar to what was taught in the
classroom. Studying it felt like a
review session, which was
advantageous. It also helped me

B1: 1650 wszifosannidomly
English Discovery Uraiijomil
AuRaneadstuiemly
wesSeu diolddne 3

WiguaiiounsiseununiIy vin
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learn new vocabulary and
review English grammar.”

TiindoR wagdwililasu
Adnsilunalg sadslanuniu

hensalvesmunsangu

EP1: “From my experience
learning English through the
online program in Semester
2/2023, I gained a lot. This
program clearly helped me
improve my listening, speaking,
reading, and writing skills. I
could understand spoken
English better, speak more
confidently, and my reading and
writing also improved,
especially in terms of grammar
and vocabulary. Additionally,
the program gave me a more
positive attitude toward using
English and encouraged me to
use it more in daily life.”

Epl: 9nUszaunsainisiseu
TUsunsumesangueeaulaily
AAEUT b/odoo Nulisu
Usglomagnann Wsunsuiiang
AAUWinwensile nswa s
87U warn1seuvaniliodng
Falau muaunsaiaazinla
mwdanguldity yeegishils
1NTu MseuLasTEuATRIL
TWlufienadid neaniznsld
ThenseluasAdng venanil
Wawnsudohlinuiiiauefng
sonsléinwsanguanntu uaz
ndnldnwsangulu

aa o g
FIUITEINIUNINTY

2. Vocabulary &
Grammar
Enhancement

- Gaining new
vocabulary

- Revise vocabulary
knowledge

- Sentence making
in context

- Check
understanding of
vocab

- Learn correct
grammar

EP3: “This program enhanced
my English skills in listening,
speaking, reading, and writing,
and significantly helped me use
grammar correctly. I speak
English more, understand
spoken English better, and feel
more confident expressing
myself in English.”

£P3: Waunsuillidaaduvinue
Mwdanguluiunnsile wa
81U T8U Uazidyugneindny
wanbensallaegrann dn1sld
mmé“ﬁﬂqﬂumsmmmmﬁyu s
mwSangulditu uazndn

wanseanluMSYANIWISNgE

EPS: “I benefited in terms of
listening and speaking, as well
as the correct use of grammar.”

EP5: TauselomiluiSasvanis
lauaznIne wazisesveinisly

unsusinNgnees

E2: “It’s beneficial because I
can study anywhere and
whenever I have free time. The
program is well-organized and
helps improve listening skills
and grammar knowledge.”

E2: fiusylewd ins1e d@ansa
Goulsynil uazidlefinaning
warilusunsuAinisdanisaeu
1led Imelavinwenisile wag

wanbignsal

R3:

“Writing and learning English
online help develop listening,
speaking, and writing skills,
enhance research abilities and
vocabulary, and provide useful
checks and assessments that
improve English usage.”

R3: M3WsuFounIensInge

poulatyieimuinueile-ye-
Wewasunsideuazdmiilag
WiNN1INT IR UL NAREUTIA
sianwsangwanarielildau

Mla

B2: “Beneficial because the
English Discovery program

B:2 §iUselewtl inaannuilevnlu

TUsunsuwe English Discovery
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includes a wide range of
vocabulary that matches the
textbook content. It helped us
practice listening and speaking
through audio clips and articles,
and review grammar that’s
important for speaking and
writing correctly.”

fierfniTiinnunenseaion
TunddefilaSeunuazyiildis
IoEnvinwensilawaznisnaain
pauLEsS SOUNAIN AIANA
910 English Discovery 16

o

Wielrlsmumuliensaitddey

sonslidluniswavsadeu

Uszlgane IndeaTuy

C2: “I gained a lot. It helped me
improve my English skills,
made me more confident in
using English, and allowed me
to use the language more
accurately. My reading and
listening improved, I learned
many new words, and I
practiced sentence construction
and vocabulary in different
situations. This helped develop
all my skills and prepared me to
use English in everyday life.”

c2: lesuuseleovdognann e
IiinuemenuSnguiiuiu
nénigldnundangu 149
ndangulignepuazuiug
nndledeu vhlweuuazila
awSanguldatu Iendniili
FinundnvareAlannnistes
Uselom nisldmuazuselonly
uravanIunsal Y e
VinugnnogauarniouTia

ilUlFludInUsesiy

B5: “Very beneficial. We
gained knowledge related to our
English course, improved our
reading and listening skills, and
got to practice speaking
English, which helped us gain
more knowledge and
vocabulary.”

B5: fiuselevtagraunn 151lasu
ﬂ’milﬁa'sﬁ’usw%m
Mudinge uazlfifiuinueain
Tunsgmuuagils uaudalavinye
ndangy ildsuauiuay

AdninwSIng Y

R4 (Grammar & Vocabulary):
“The program often includes
clear explanations of grammar
rules and vocabulary usage,
helping learners understand and
appropriately apply words and
sentence structures.”

Ra: nsldlhennsaluasardni:
wingmslinazdinsedunewdn
hensaluagnisldmansiogig
Faau vlvanunsadilanagly
mfmivselasiairauseloald

281NN EY

B1 : “I benefited because some
of the content in English
Discovery is similar to the
classroom lessons. Studying it
felt like review, which is useful.
I also gained new vocabulary
and reviewed grammar.”

B1: 150 wsnziflosanidlomily
English Discovery UNL‘ﬁanﬁ
AuRaneadstuiiamly
VouSeu dlolddne 3
Wisuaiioun1sisaununiu vin
Thinded wazdewhlnlasu
Adwsilvy sadsldvuniu

hensalvesmunsangu

Pre-art3: “Beneficial in learning
more English vocabulary and

Pre-art3: fivselovillunisiions

AN 1sIngunTulazda
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also learning correct
pronunciation, which I can now
use when speaking with
foreigners.”

Ieseuddulssnunngniouay

luyatugasnaild

M1: “It helped review topics I
had forgotten and provided
small tips for test-taking. I also
learned new vocabulary.”

M1: fremumuiiteusiden
duluudmseldinsaninug
dnqteeqlunmsvhieasu uas

Ipgandndwiilvain

R1: “I improved my
communication skills at work,
learned how to use English in
real-life situations, and
practiced work-related terms
and expressions. Simulated
conversations helped me feel
more confident using English in
real-life scenarios.”

R1: Wanvinwensaeansiui
eussuinmsldniwndsngulu
¢ a o ve
#0UANAIRSEINAUNS LAY
wazdruIuenIE e uAne e
fun1svinauas la AR NRuEY
UNFUNUILALADIUNT0ITA04
Hrglvisdniulanniudiold

aa a
MUTINTI

R4: “The online program
provides various audio clips and
videos, especially native
speaker dialogues in real-life
situations. This improves
understanding of practical
English, including unfamiliar
words and expressions.”

Ra: TUswnsuoaulauiinduides
A a a

7303 LoNaINae Ly

ASTIUNAUNUIIINLNVBIN YT

Myaluaniunisalinge e

pudlalunwdinguildly

aa a = =2

FIna3a TImdensinnnsila

mAnkarduilidueg

3. Increase
Confidence &
Positive Attitude
Toward English-
Affective Factor in
Learning

- Increased
confidence in
pronunciation

- Confident to use
English

- Developed positive
attitude

Pre-art4: “I got to use it a bit. It
helped improve my
pronunciation in speaking,
which made me more
confident.”

Pre-artd: @ilding daaSusu
nseenidedlunisyariiliile

Ju

EP1: “From my experience with
the online English program in
the second semester of 2023, 1
gained significant benefits. This
program clearly helped me
develop my listening, speaking,
reading, and writing skills. I
was able to listen to and
understand English better, speak
more confidently, and my
reading and writing improved
positively—especially in
grammar and vocabulary.
Moreover, the program gave me
a more positive attitude toward
using English and encouraged
me to use it more in daily life.”

Epl: 9nUszaunsainIsiiou
TUsunsumesangueeulaily
ABEUT b/odoo NulF5U
Usslewdognann Wsunsutidae
Wannvinwgnsils Msye ns
81U Laznsisuveswlaogig
Falau auaunsaiaazianla
andenquldfiau waegeiule
WnTu M3susazToufaL
W lufiemedia netannznsld
Thernseluas Ay wonanil
Wawnsudohldnaiivauning
sensldnuSanguanntu uay
ndldnwsangulu

FAnUszIT TN
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EP3: “This program enhanced
my English skills in listening,
speaking, reading, and writing,
and helped me write with proper
grammar. [ used English more
in speaking, improved my
listening skills, and became
more confident expressing
myself in English.”

EP3: WWsunsuilladuaSuvinue
Mwdangeluiunnisile wa
81U Wy wazlleugnaeins
wanbiensaildegann Insly
amdangulunmsyasndy e
Y v X v
nMwdangulddvu uagndn

wangeaNtUNTYANTHIBINGY

C2: “I greatly benefited. My
English skills improved, and I
became more confident in using
the language. I can now use
English more accurately and
fluently than before. My reading
and listening skills have
improved, and I learned many
new words. I practiced sentence
construction and vocabulary
usage in various situations. This
helped develop all language
skills and made me ready to use
English in everyday life.”

C2: l9Sudszlevtodnawnn 2ae
TATiNyeN 1N 18N wiNaL

v o v o v
névagldntwndangy 14
ndangulignessuazusiug

oA o i
nidlenau vihleuuazils

. vad wo o e

awoangulanuy Taddwyiala
Y a o 269 a
FnundnnateAlainnnsses
Usglom nisldmuazusslenluy
wsiazanunged vnliaun
VinwgynegauaznIounag

lUlFluEInUsen

R1: “My communication skills
at work improved. I learned to
use English in real-life
situations, practiced specialized
vocabulary and expressions
relevant to my job, and
participated in dialogues and
simulations. These experiences
made me feel more confident
using English in real-life
situations.”

R1: Walwinwgnsdeansiun
euseuinmsldnndsngulu
€ a =g Vo 4
#auANSalRSEn/unS LAY
wazdruauenIg e uAneIe
funisvihaualalaEneusEnuun
AUNUILATADIUNTAIIABY T

s[,yyd )

msandulaunnTuilaldniwlu

U

aa a
VININ

R4 “The program helped foster
a more positive attitude toward
using English—especially
through challenging practice
and learning from mistakes—
which made me feel more
confident using English in daily
life.”

Ré: viriupinansldniwdngy:
TWsunsutheiaduviruaiiiase
nslinwsinge leeaniznns
AnnuLuuimMewaEn1siseus
indeiiawatn ilvdanusiula
wntlumsldnmnsangulu

FInuszaniu

4. Learning
Autonomy &
Flexible Learning
Environment

- Learn anytime,
anywhere

- Review lessons

- Know self-
progress (pre/post-
test)

- Program well-
designed

B3: “It is convenient for
learning. You can study anytime
and anywhere when you are
free. It is beneficial for
listening, speaking, reading, and
writing skills.”

B3: AzAINABN1TTEUIANNT
Soudlanninnuaiiisrie e
Uselail a3 s wa 81w

R

B4: “It is very beneficial
because it significantly
improves the English skills of
those who take the English
program. I believe others have

B4: fluseleviiluagneunn
Weannvi g

TUsunsuMesangy Sn1swaun

25



benefited too, at least to some
extent. It also helps make good
use of free time for continuous
self-development.”

fumwdinguduegiann
A vl @ 1 o ' I3
wagiedngouiiuiy liunnf
Hoy wazdalaldinanindmdu
Uselgyll enagyinniswmun

RLNORIGHE

E2: “It is useful because I can
study anywhere and whenever |
have free time. The program is
well-structured and helps
develop listening skills and
grammar.”

E2: fUselovil g &unse
Souldnnil waidefna1ing

LY @a [}
wazilusunsuAtinsdnnisaey
1lea T larinwenisie way

nanhennsal

E5: “I can learn on my own and
attend lessons multiple times.
Unlike in a classroom, where if
you miss something, you can’t
review it again.”

E5: iiSeuimenuies awnse
WSeuldvangqass drean
weaSsunilelidiunlldaninsa

- .
numudnsauls

V1: “It is convenient to use and
helps make good use of free
time.”

V1 ggaanbunsly vilsianunsa

Tdanindiinuselow

M2: “It significantly supports
listening skills. In regular
classes, sometimes I can't keep
up and can't listen again. But
online, I can replay and
review.”

M2: ledaasunisilslaesna Tu
AuseuUnfensasmnulaviuly
aansafledoundals unssulall

aursaiedauls

M4: “It effectively supports
listening skills. In regular
classes, it's sometimes hard to
keep up and I can't listen again.
But online, I can replay the
content, which allows me to
learn at any time.”

Ma: ladaaSunisilslaeg1afly

Aueudniuisedamulaiviuls]
anansaflsdoundsls uiosulall
anansailsdounaslavinli

anunsanauiniseusldnaoniia

M1: “It helps review certain
topics that I had forgotten and
gives small tips for taking
exams. | also learned new
vocabulary.”

M1: Fremumusideuwhded
duluudmseldinsaniug
wnquseglumsvhdeasuuayle
FAnArdnsilnie

EPa: Igi3ousnmndangulaed
ansa3nmsiannvewiiesld

ANNNTEABY post-test/pre-test

EP4: “T learned English and was
able to track my own progress
through post-tests and pre-
tests.”

EP4: “Isi3puntsdinguiay
ANUITORARNINANUAINTNVDS
FpalfrunsNAdaURBUISHU

warnradseu”

E2 (repeated): “It is useful
because I can study anywhere
and whenever I have free time.
The program is well-structured

E2: fiusglovil mswanansn
Seuldnnil wasidleina1ing

wagslUsunsuiiinisdnnisaeu
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and helps develop listening
skills and grammar.”

1lea T larinwenisile way

nanhennsal

5. Skill-Specific
Development for
Practical Use

- Improved speaking
and pronunciation
through mimicry
and practice.

- Better listening
skills with real-life
dialogues.

- Enhancement of
reading
interpretation and
writing for
academic/research.

R4: “Some types of programs
have features that allow us to
practice speaking by answering
questions or imitating the
pronunciation of native
speakers. This helps improve
pronunciation and build
confidence in speaking.”

Rd: Winwensye: TUsunIuung
UssLamiilaosiiliisilngn Tae
NIMDUAINIUNIDLAYULUUANS
2ONLEUIINIVBINTY VIl
aansaauINToNLd LAY

Anudulalunisyn

R2: “T practiced speaking
English and different accents,
and I also practiced writing
words that will be useful in the
future.”

R2: ladlnyantsndanguiazin
o A ' e o &l
dnflowieuaslafndeudi

fadldluaunan

R3: “Learning English online
helps develop listening,
speaking, and writing skills,
supports research, and builds
vocabulary. It also includes
assessments and tests that may
enhance practical language

t2)

use.

R3: M5lguFoun1ensingy
soulaudiimuvinveile-ya-
Wewasunsideuazrdmiilag
WiNN1IAT IR UL NAREUTIA
fon1w8Ing wanatelldny

Mwle

EP4: “I learned English and was
able to monitor my own
progress through post-tests and
pre-tests.”

EP4: liSauinwdingulaed
anansaimsiannvesiesld

NNTEABY post-test/pre-test

Table 2: Students’ perceptions of obstacles in blended e-learning

recognition errors

- Noisy environment
- Inadequate
learning devices

- Lack of private
learning space

Themes Sub-themes Primary coding (English) Primary coding (Thai)
1. Technical - Unstable internet M2: “The internet connection is | M2: “Buwnasiinlirseiades v
Issues connection not stable, which delays the v o v
. " Trviuuunegeulaandn

- Website/program test.

lags or freezes B5: “When too many users B5: “lUsunsulinauaues vse

Lowin di - . | )

-ogin difficulties access the’platform, it be’:’comes Erananauldies”
Microphone/sound | unresponsive or freezes.

R2: “My old laptop can't
support the software needed.”

R2: “lifilalasini ndas wise

wt iy

Pre-art 5: “It’s too hot and noisy
at home, I lose focus.”

Pre-art 5: “@1n1Asau \@eenq L

Jauns”

R2: “I don’t have a proper space
to study.”

R2: “lifi@ounivunzaudvsu

A5i5eu”

R4:"The equipment is outdated
and does not support the
programs needed for learning."

Ra: “gunsaiiiongldanuuiy li

sassulUsunsunnesldiseu”

2. Workload and
Time Constraints

- Too much content
in each unit

- Feeling
overwhelmed or
exhausted

B1: “Each unit contains too
much content and takes a long
time to complete.”

“favmlumila Unit wagiiuly

e’

El: “Assignments from other
courses slow my progress.”

E1: “91ueazaIngneividue v

TauAmmihdinIung”
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- Busy preparing for
university entrance
exams- Forgetting
deadlines and
rushing to complete
tasks

- Not enough time
for the program due
to other subjects

C2: “I was busy preparing for
entrance exams and had no time
to study.”

c2: “Yuneuiidasaau Ll

VASEUIIN”

B2: “Too much work, little rest,
no time left for other subjects.”

B2: “3uaiantuvinivnaulale

{nng”

3. Assessment and
Learning Validity

- Website or system
errors

- Repetitive content
- Unreliable
speaking assessment
(e.g., accent
misread)

- Scores don’t
reflect actual ability
- Cannot submit
assignments when
system fails

BS5: “Sometimes the platform is
slow or inaccessible, especially
when many users are online.”

B5: “Unamnsaunaniosuiidn
yseldaursadnldaula
Tnglangiilodgldaudiuiuun

Tunandeniu?

B4: “Too much-repeated
content and tests.”

B4: “LilaMuavuuunageutiiu

wniuly”

EP4: “The results don’t truly
reflect students’ performance
because of ways to cheat.”

EP4: “nasaululadinndniay

wseildaduilrldfiage”

R2: “T couldn’t submit my work
on time due to system errors.”

R2: “lalgnunsadanulddiaszuy

Indes”

4. Learning
Environment
Issues

- Hot temperature-
Noisy surroundings
- Lack of focus at
home

- Additional
household expenses
- No access to quiet
or appropriate
learning space

Pre-art 5: “Hot weather and loud
noise made it hard to
concentrate.”

Pre-art 5: “@1ndsou wdeans lal

fauns”

R2: “My home is not suitable
for studying.”

R2: “laififufidiusilunsiSen”

R2: “Extra costs like electricity
and internet bills.”

R2: “Anluliin Arduwmesiis

gunIallaty”

5. Motivation and
Psychological
Barriers

- Lack of motivation
or interest

- Feeling bored by
repetitive content

- Difficulty
understanding
content (listening,
reading, writing)

- Lack of interaction
with peers or
instructors

- No support when
facing issues

M1: “I lack motivation to do the
activities.”

M1: “vnussgalalunisvii?

E2: “Too many exercises and
background noise disturb the
speaking and listening
practices.”

E2: “guassnfelduIsuniu uay

=2 L% a o I ”
LWUUHNAaLgaEiAUANNLTU

R2: “There’s no one I can
contact for help when facing
problems.” (R2)

R2: “lafinufnseiiismetaymily

A5i5eu”

R3: I feel isolated because
there's no interaction with
teachers or classmates.”

R3: “v1mufduiusiugaounie

Wigu”

Table 3: Students’ suggestions and recommendations for blended e-Learning in EFL context

Themes

Sub-themes

Primary coding
(English)

Primary coding
(Thai)

1. Learning
Environment and
Accessibility

/ support Wi-Fi

- Create study/learning space
- Improve internet connection

- Provide equipment for
students (loan laptops, etc.)

Pre-art 1, E2, E4:

and necessary
equipment”

“Organizing a suitable =
online learning space,
providing a study space

Pre-art 1, E2, E4: “daiul
Seussuladliuvunay,

IafiunlunsiSeunay

Unseindwdu”

o)
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- Give financial support
(internet, devices)

- Onsite space for students
lacking equipment

Pre-art 1, E2, E4:
“Organizing a suitable
online learning space,
providing a study space
and necessary
equipment”

Pre-Art 1, E2, E4: “n"s

N

Jnassiufinisiseus

saulatiivungay

S v o4&

Jamsuuan nwIndeuiide

ABNSISUU LagNISENDe
A4 A a v

wseaien1siseush

WNNZ AN FSUIUWAIUN

Uszaunsaimsiseula”

Pre-art 1, 3, 5: “Slow
internet issues”

Pre-art 1, 3, 5: “Ygywuiln

L)

U1

M3: “Support for
internet costs”

FIM3: “aduayuen

Buwmediiia”

B1, C1, E1, R2, R4:
“Electronic device
borrowing services,
support for learning
equipment”

B1, C1, E1, R2, Ré:
“Usmstiugunsnl
Sudnwsetind, aduayu

aunsnl”

Pre-art 4, M3: “Support
for internet and
equipment expenses”

Pre-art 4, M3: “@iuauu
Aldnedunesidniay

aunsnl”

R2, V1: “Setting up a
New Normal-style
online learning space
for students who lack
equipment”

R2, V1: “YaNuiseu
aouladuuy New Normal
Fusuiindnuiildnseu

aunsnl”

2. Content and
Curriculum
Improvement

- Reduce/streamline content
- Add more listening
content/tasks

- Extend learning time

- Add
reading/dictation/translation
features

- Integrate content with
classroom activities

B1, B2, B4: “Would
like the content and
exercises to be more
concise”

B1, B2, B4: “sannliilom

warwUUEninnsyYuIu”

B2: “Would like more
listening content to be
added”

B2: “pgnlitiisilonnis
an

B2: “Would like
extended time to
complete assignments

’

B2: “agnliivensianiu

159"

B4, M1: “Would like
reading tests,
vocabulary translation,
and memorization”

B4, M1: “aanntidausniy,

wlafn, viesdni”

M1, C1: “Integrate
classroom activities
with online content”

M1, C1: “shAanssalu
VeaeuysannIsiv

& <y
evnoaula

3. 3. Platform and
Technical
Enhancement

- Improve platform stability,
reduce bugs

- Make mobile app for easier
access

B1, EP1, B3, B4, BS,
ES5, V2: “Improve
system stability”

B1, EP1, B3, B4, B5, E5,
v2: “Ufudssnnuatios

YDITTUY”
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- Train students how to use the
program

- Provide technical support
staff

B1: “Develop it into an
application for easier
access”

B1: “Usuilunaundndu

T fease”

El, R2: “There should
be an introduction or
training on how to use
the program before
classes begin”

E1, R2: “Asiinisiugii
" .
#3RRUTHAT MU

TUsunsunewsen”

R2, R3: “Have a
technical support team
available to assist”

R2, R3: “§fiudviing

Frewidenumaiia”

4. Motivation and
Engagement

- Give rewards for
progress/completion

- Clarify benefits of learning
(knowledge, marks, use)

- Promote engaging classroom
activities

- Organize additional
interactive activities

M1, C2, E4: “Provide
rewards or bonus
points to boost

M1, C2, E4: “Tisn97a,

AYLULESY ioasns

motivation” usegale”

M1: “Help learners see | M1: “lifiSeuiiudselov

the benefits they gain oy I
Algannsseu

from learning”

M1, C2, E4: “Provide
rewards or bonus
points to boost
motivation”

M1, C2, E4: “I9is1a7a,
ATBULLESY a5

u5994la”

EP2, Cl1: “Organize
alongside online
learning”

EP2, C1: “dnN15L58UNNS
gouluun Ut lunSeuiu

g
asseuaaulay

R1: “Students had the
opportunity to talk with
foreigners, live session
in-class activities”

RL: “dniseuilonald
NAAYUYNIANIRRAZLIN

Tufanssuantuinaseu”

5. Assessment and
Monitoring

- Weekly progress check
- Make tests more secure
- Add reading, vocabulary
tests

- Improve time tracking
methods

M1, E4: “Monitor
progress on a weekly
basis”

M1, E4: “a319d0u
12 v &
AnunINTIduse

Fani”

EP4: “Make the
examination system
more secure and strict

tE)

EP4: “yiliszuuaeaud

AUTANY”

B4, M1: “Would like
reading or vocabulary
tests”

B4, M1: “agnnlvi@ausiu

Y3 DADUAANA”

M1: “Time tracking is
inaccurate; there
should be a reliable
verification system”

M1: “nstiutiantaiusiugn
msilszuufinsiaaeaula

9397
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